is 'dynamic, complex and holistic … Physical, social, emotional, spiritual, creative, cognitive and linguistic aspects of learning are all intricately interwoven and interrelated' (9). However, in spite of these statement, and similar statements in other documents, the reality in classrooms and early childhood centres is that vast numbers of educators are not familiar with the notion of spirituality or how to effectively address the spiritual development of students within the curriculum. An exception here could be faith-based schools, but even here the understanding of spirituality is often narrow and limited to the religious sphere, thereby rendering a constricted understanding of how to address the spiritual development of students.
While its context differs from that of Britain and Australia, the United States of America too is witnessing the withdrawal of spirituality from the curriculum. Trousdale (2014) notes that although students bring an array of diverse spiritual backgrounds to schools and educational contexts, there is, nonetheless, little acknowledgement of children's spirituality in public classrooms. As well an increasingly entrenched polarisation along the political and religious spectrum, reasons for this phenomenon include 'a conflating of spirituality with religion, a lack of education about children's spirituality, over-interpretation of the First Amendment and case law surrounding it, fear of litigation, as well as simple public relation concerns for parental and local community response' (244). This withdrawal of spirituality from the curriculum has continued to occur in spite of the 'prophetic voices' (244) on the margins of mainstream education in the United States that seek ways to nurture children's spirituality in the public classroom.
The now former Prime Minister of England, David Cameron, said of Brexit, 'A vote to leave is the gamble of the century. And it would be our children's futures on the table if we were to roll the dice' . Those of us concerned with the spiritual development of students in education would equally argue that our children's futures are on the line if, through the metaphorical roll of the dice, spirituality is forced to make its own exit from the curriculum. Since it is already being 'shown the door' , so to speak, through cultural ambivalence and political/religious polarisation, the time to act is now. The dice has effectively been cast in what could be described as a finite game where the players are more concerned with the gamble -with the possibility of winning, rather than preventing the game from coming to an end -that is, to keep everyone in play (Carse 1986 ). How will politicians, policy-makers and educators respond?
